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In Loving Memory of Jan Woodhouse
1947-2010

Welcome

Dear Readers:
Welcome to the latest incarnation of Thresholds in Education! After considerable consultation and debate within the Thresholds community, we collectively decided it was time to transition from a traditional print format, in effect since 1973, and to strike out in a new direction by
electronically digitalizing the journal for all subsequent issues.
It is altogether fitting that our first issue should be dedicated to the memory of Jan Woodhouse. For Jan was the one person who contributed more to the success of Thresholds than perhaps anyone else in its storied history. Jan served as editor and promoter-in-chief of Thresholds
from the time she arrived at Northern Illinois University in the early 1990s, up to the time she
passed away on July 1, 2010, after a 17-year struggle with breast cancer. As the testimonies in
this Special Memorial Issue make clear, Jan was a beloved figure for those of us who were fortunate enough to have known her. When reading through these various essays, one quickly notices
that an incredibly rich personal and professional profile of Jan emerges. Each contribution to this
volume offers a valuable window into why Jan was seen as such a charismatic soul by those she
touched. Jan was indeed many things to many people: She was a mentor to younger faculty
members and to students alike, she was a pioneering and award-winning feminist, a radical ecologist, a world-traveler, a committed editor, an environmental journalist, a teacher extraordinaire,
and a scholar who, as a final act in her life, earned a doctorate in Adult Education. We have included chapter 5 of her dissertation in this memorial issue because it features an analysis of one
of her longstanding passions; that is, the importance of teachers developing a “pedagogy of
place” in order to frame environmental issues.
In person, of course, Jan was far more than the sum of these admirable dimensions of her
identity. I harbor no illusions regarding my limited ability to capture the multi-faceted beauty of
her being in this brief introduction. However, in the pages ahead, it is our hope that readers who
never encountered Jan will have the opportunity to not only figuratively meet this amazing person for the first time, but to also learn from her as so many others have. And for those of us who
did know her and now miss her dearly, we hope that these testimonies will rekindle the flame of
remembrance for Jan as an ongoing inspiration in our lives.
I want to thank the contributors who have made this memorial issue possible: Cliff Knapp,
Carol Ellerby, Rick Orem, Kelly Vaughn, Sarah Militz-Frielink, Gary Swick and Alan Clemens.
Finally, speaking on behalf of the entire Thresholds community, I would also like to express my
gratitude to Professors Eric Sheffield and Jessica Heybach for the generous and indispensable
role that they have played in enabling Thresholds to progressively evolve into its present electronic form. Without their exemplary service as webmasters, Thresholds in Education would not
enjoy the new lease on life that it currently does.
Kerry Burch
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A Tribute to Jan
Clifford E. Knapp

July 5, 2010
Thank you for coming today. So many people helped to make this memorial service possible.
First, I want to thank Jan’s parents, Nadine and John Funk, for birthing her, and her sisters, Judi
and Linda, for helping her grow into the woman she became. I know that her sisters would not
want to be credited with all of Jan’s traits, but most of them they would eagerly claim. Jan’s sisters, Judi and Linda, long-time friend, Carol Ellerby, Jan’s niece, Karrie Burdette, and my daughters Dawn and Eve have been a tremendous help to us immediately following Jan’s death. Carol
will deliver the eulogy at Jan’s request. She and her brother, Hap, helped to create the funeral
card and the accompanying visuals and music—all of this after losing their mother only three
weeks ago. Special credit is given to Beth Henderson and Brenda Donaldson who will take care
of the food following this service. You are all invited to join us at the White Pines Lodge on
Pines Road. There are so many others to thank for your e-mails, cards, hospital visits, and moral
support during this trying time. You know who you are.
I’m sure that all of you here have a way of describing Dr. Janice L. Woodhouse. For me, who
has known her for almost 31 years (the 27th of this month would have been our anniversary of
meeting), I would call her a “take-charge” woman. Now, living with a “take-charge” woman
wasn’t always easy. As some of you who live with a take-charge person know, sometimes you
have to assert yourself to get what you want. That makes for an interesting life. I was blessed by
meeting her in the summer of 1979 and I was with her for almost half of her life. Those were intense and exciting years.
Our time together was a wild roller coaster ride. We had ups, downs, curves, straight-aways,
breath-taking speeds, and slow climbs. Occasionally, it was scary, exciting, thrilling, sad, angry,
joyful, and many more feelings that accompany a long, intimate relationship. We shared and celebrated many memorable pleasant moments, and we tried to forget the tough times.
Living with Jan was an adventure! I would not have traded places with anyone. She taught
me many things. She was my companion, lover, tech support, editor, critic, travel partner, friend,
comforter, homemaker, prayer partner, masseuse, sharer of silence, nature explorer, walking
buddy, and music and song maker. As I wrote in Jan’s obituary, she was an artist, wordsmith,
researcher, gardener, designer, counselor, jokester, storyteller, and more.
She always considered herself as a “work in progress.” She tried to grow into a stronger and
more competent person through reading self-help books, listening to personal growth tapes, and
by going to counselors. At the end of her life, I think you could see that all that work was paying
off in producing an amazing woman. She lived a full and rewarding life almost to the end.
As a couple, we were a good, winning team, although if she were alive, she would tell me
that she doesn’t appreciate even my most indirect references to sports. Watching a ballgame was
one thing we couldn’t do together. She didn’t like professional sports because of the inequity that
exists among the genders and the inflated salaries the men athletes get.
Page | 2
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Sometimes, I didn’t fully appreciate the gem I really had. I took her for granted at times. In
the hospital I apologized for my messing up along the way and she forgave me, as I did her. As
she wrote to my daughter Jenny years ago: “In with forgiveness—out with anger.” During those
nine days together in the hospital, I thanked her for enriching my life. She did that for other people too, but I feel I got the lion’s share of her gifts. For that I am grateful. The people who knew
her have many stories about Jan, as I do also. Now is the time to hear some of them if you want
to share. Try to keep the stories short because we want to begin the eulogy no later than 5
o’clock. You will probably censor some of your stories for this occasion, but as you know, Jan
didn’t always censor what she said. She said it like she saw it. Who would like to begin?

Thresholds
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Jan’s Herstory
Carol Ellerby

Eulogy delivered on July 5, 2010 @ Farrell-Holland-Gale Funeral Home
Jan wrote an unpublished, autobiographical book, Coming to A Pedagogy of Place: Lessons
Learned from the Landscape, in which she reflected on her life. I have drawn from that book in
writing this eulogy, which she asked me to do a year ago. 1 Her book begins with this excerpt
from The Dream of the Earth by Thomas Berry:
Tell me the story of the river and the valley and the streams and woodlands and wetlands, of
shellfish and finfish. A story of where we are and how we got here and the characters and
roles that we play. Tell me a story, a story that will be my story as well as the story of everyone and everything about me, the story that brings us together in a valley community, a story
that brings together the human community with every living being in the valley, a story that
brings us together under the arc of the great blue sky in the day and the starry heavens at
night…2
Jan knew and celebrated the histories and herstories of everyone she knew, and that began
with her family. She extracted from her grandparents their memories of growing up and recorded
them. She did the same with her parents, and with her friends, colleagues and students. She loved
to read, and her favorite books were biographies.
This is Jan's Herstory.
You can take the girl out of the farm, but you can't take the farm out of the girl. As a child
she learned to drive every piece of machinery from the old "M' to the new "560" and to handle
most of the equipment that hitched on behind. She and her sisters put up hay, ringed hogs, hauled
corn and spent many hours cleaning out the barn and the pig house. By the time she was ten she
and her sisters had almost complete responsibility for the daily feeding, watering and bedding of
the livestock. She developed a strong back and broad shoulders and a lot of problem-solving
ability because of those early responsibilities. But she writes that she was not a "Tom" boy. She
writes that learned to cook and to sew, and couldn't wait for my first "tight skirt" and my first
tube of lipstick.
Beneath the scholar, there was a Midwestern farm girl. She wrote, "I don't know if it comes
from being raised in the country close to the cycles of nature or a formal education in the natural
sciences. Whatever the reason I have a sensitivity to space, colors and textures—and I need to be
able to root in the dirt, walk barefoot in the grass and hug a tree once in a while. These are as
necessary to my physical and mental health as diet and a good night's sleep. I'm just made that
way."
And then there was Vietnam. Jan wrote sometime after "Que cera cera" and before "Where
have all the flowers gone" that this war became part of her life. In 1968 she left college during
Page | 4
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her senior year to marry the man of her dreams who she had been engaged to for over a year.
They had planned to marry after her graduation, but the war was pretty heated in 1968 and he
was a Marine Corps pilot. Overseas duty was inevitable.
She remembered watching the news every evening and scanning the faces of the GI’s to see
if he was among those caught in action by the cameras. She remembered the daily counts of casualties.
She prepared "care packages": letters, audiotapes, peanut butter—and things for the children
of Vietnam. Her husband wrote that there weren't enough medical supplies for the child. And
they didn't have school supplies. She collected both and sent them over—wave after wave. She
remembered wondering that there could be so much money for bombs and none for books.
She had lived with war and rumors of war all her life. Her father was a veteran of WW II and
her grandfather a veteran of WW I. Her uncle served in the Korean War. As her university teacher said, "This is incredible. Your grandfather. Your father. Your uncle. War gets closer and closer and closer until it's in your bed."
In February 1969, she remembered her father's face as he stood there with the Marine Corps
officers who had come to inform her that her husband was missing in action. And she remembered following Captain John A. Prombo's flag-draped coffin down the same aisle of the church
where they had been married just thirteen months earlier.
She writes, "the fields that grew the corn were also the fields that grew a feminist.” She
adopted an Afro hairdo, wore an olive-drab army shirt with a yellow ERA armband. She started
using the F-word and smoking cigarettes. It was the dawning of the Age of Aquarius and she was
ready and waiting for the revolution.
When she first came to Oregon, Illinois, she went to the courthouse and asked if there were
any women lawyers in town. She was directed to my office. As she fondly recounted it, I was
sitting in my office with my feet on the desk with an Afro hairdo and smoking a cigarette. She
knew she had found a soul sister.
Thirty years later she wrote:
I'm not there anymore, but I'm glad I lived through that time. I have pretty well worked
through my ‘rage stage.’ I still get really angry when I run into oppression and injustice,
whether it comes from men, women, institutions or ideas. When that happens I am ready to
put my boots on and do a little shit-kickin' til we get the situation cleaned up and running
more fairly for everyone involved.
Liberation requires a place and a process that allows the individual to make decisions and
to act so s/he can have a chance at the ‘good life.’ The decisions my parents made provided
an environment that let me express my strength, my creativity, my compassion, my sense of
humor—my SELF. ‘Maturing’ has meant continuing that process on my own, making decisions that will continue to insure an environment where I can continue to be all that I can be.
And, to help others do the same.
Jan was a pioneer. She had a print hanging in her kitchen of a pioneer woman. She was grateful the artist, Harrison Fisher, painted “Lady of the Lake.” Jan said of the print, “This picture
seemed to illustrate a most desirable state of being, to me, of beauty and more conventional
woman-ness, as well as confidence and strength. I also loved the subtle colors.” As a child she
read a lot of biographies, all the "Little House" books, and had dreamed of being a pioneer. She
realized later that her dream had come true. Cultivating new ground, opening new fields was alThresholds
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ways the most interesting part of the process for her. Years later she was always deriding herself
because she was always starting over! Then, in one of those defining moments, she saw that this
was true because she was a developer. That was where her strengths lay. She began to feel easier
with that reality and more conscious of when her work was done, and it was time to step aside
and let the manager-types take over.
She was not interested in making a lot of money. She was more interested in making a difference. She wrote, "I do believe I made a difference. In those ten years (the seventies) I calculate
that I worked with over 5,000 people in some kind of educational process. I was more of a reformist than a revolutionary. In 1992 I received the Outstanding Leadership Award from NIU's
Department of Outdoor Teacher Education. For me, that was like an academy award."
All of her degrees and awards mattered to her, but mostly because they were tickets to ride—
to begin another journey. Being a pioneer meant her journey through life was not easy. As she
said, being in on the beginnings of social movements or change processes had advantages and
disadvantages. The advantages are that just about anything you do make a difference. The disadvantages are that there are no templates—the work is often long and lonely. You are sometimes
crossing boundaries. And there is resistance.
Liberation came to mean to this corn fed feminist, not being defined by the mores and strictures of marriage. She formed a life partnership with Cliff Knapp 31 years ago. While he offered
to marry her, she steadfastly refused. There was no template for the role she carved out for herself. She was doing it her way.
I remember a few years ago during one of our country drives we loved to take, we stopped at
a tavern in Grand Detour for a beer. The song "MY WAY" started to play on the jukebox and
Janny and I belted it out. It's a favorite memory of mine.
She writes,
Making a place in time and space to do my most important work would be a challenge
throughout my life. At times I would be criticized for procrastination and lack of focus, but
this behavior was really something else that had not been clearly articulated—by me or the
feminist culture; it was the persistent conflict over how to balance personal and professional
life. This is a place issue. Women have had to be responsible for both places. The tension that
results reflects the degree to which the culture holds them accountable for people and processes in each place. It was about taking care of my business without doing the dishes and
cleaning the house first, or feeling guilty about what else wasn't happening because my life
was.
To accomplish this often required her to seek solitude in different places, to remove herself
from the conflicts and the duties at home. She had an apartment in DeKalb. She went to Galena
for weeks at a time to work on her dissertation. She went to her good, dear friend Avi's house on
a lake in Wisconsin. She visited the cities that were the subject of her dissertation, Racine (WI),
Champaign (IL), and Waterloo (IA). She traveled alone and sometimes with her mother, Cliff,
and sometimes with me. We had a great trip to Scotland, and she had a wonderful trip to India
with her mother.
She had a great wit and sense of humor, which constantly surprised me. In Scotland, we were
staying at a language school in a large Victorian house. We were on the very top floor in a tiny
room, consumed by a double bed. To demonstrate how tiny the room was, she had her knee on
the bed, reached out with her hand to touch the wall and turned off the light switch with her foot.
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I caught this contortionist feat with a photo. How we have laughed about that moment.
While her failing health prevented her from polishing her dissertation, she was so close that
her chair and the Dean at NIU waived the oral defense and granted her the doctorate just days
before she died.
For the past 31 years, she managed to fulfill the role of life partner, mother to her stepchildren, Dawn, Jenny, Eve and Ryan; and to other children and her students. She was a great support and friend to Rob and David Wiener and to my son Justin, who she guided through graduate
school at NIU. While she never gave birth to any, she mothered many, many children.
She was a wonderful daughter, and took time to celebrate the lives of her mother and father.
She was a loving sister to Linda and Judi, and to their children Karrie and Kreg and Jeremiah and
Joshua. One of her greatest joys in life was to sing with her sisters, which they had done since
they were little girls, performing at county fairs and for many celebrations. As she lay dying in
the hospital in Rockford, her family and friends surrounded her singing her favorite songs. I
know she liked that.
She loved and supported her cousin, Dr. David Moore and his partner Dr. David Blatt. When
they were fighting through the decades of discrimination and alienation from other members of
the family, Jan was there. And Cousin Davie was there as she was dying, acting as her health
care agent.
She sent "care packages" of support and suggestions to people she knew had been diagnosed
with cancer. Her advice: “Believe the diagnosis but not the prognosis.” The last page of her letter
is reproduced on the funeral card. A suggestion she made in that letter was to watch "Mama Mia"
with Meryl Streep. She loved that musical, which Justin and I saw with her in Chicago.
She loved and supported her friends, Avi Folk, Regina Curry, and Buddy and Pat Wiener. Of
course, she loved and supported her students, going back to when she was a teacher at Orland
Park. Her former fifth grade student, Janet Aldrich Micheletto, visited her at the hospital and is
here today, all these years later.
She loved and guided me at a time when no one else on the planet understood or had the fortitude to support me. When I left Oregon, my hometown, my family, my friends and my practice
to go to Washington State, she made the journey to Seattle with me, and I cried all the way
through Iowa.
She was there when my father was dying, to help my mother and I midwife his death. And I
was there for her. I can't recall ever having an argument with her. She did all this throughout the
tragedies that befell her.
In 1999, she wrote: "I had just come through five years of incredible, unbearable loss. That
journey began with the loss of my left breast to cancer and ended with the loss of my job and the
death of a child (Ryan) I had helped raise as a son. This last year, making a place at NIU, I found
sanctuary. I found teachers who cared about me like I cared about my students. And that felt so
good."
Jan became the teacher/healer for others that she also needed for herself. She became a feminist and then an eco-feminist. She became a researcher, philosopher, and a master teacher. She
told me last fall that she believed she was at the top of her form as a teacher.
She writes: "The forces of nature are a wonder to me. They go on, season after season with
predictable and enduring consistency, despite wars, despite recession, despite any of the awful
things that happen to us that make us feel overwhelmed and verging on the neurotic. The weather
gets cold; the snow falls. The weather gets warm; the plants grow. The sun sets; the sun rises on
another day, another season, another opportunity to try to make sense of it all-- or to let go, to do
Thresholds
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what we can do and then just step back and enjoy it.” A time to live, and a time to die.
Jan made a difference. To her family, to her children, to her friends, to her students, to this
planet…to me. It's tempting to see only darkness now, when you think of Jan. But that is not how
she would want it. To me, this is how Jan's herstory would end:
“In one of the stars I shall be living.
In one of them I shall be laughing.
And so it will be as if all the stars were laughing,
when you look at the sky at night . . .”3

NOTES
1. Jan Woodhouse, “Coming to A Pedagogy of Place: Lessons Learned from the Landscape”
(Unpublished book manuscript).
2. Thomas Berry, The Dream of the Earth (San Francisco: Sierra Club Books, 1990), 171.
3. Antoine de Saint Exupery, The Little Prince (New York: Harcourt Brace Jovanovich, 1971),
104.
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Memories of Jan Woodhouse
Richard A. Orem

I can’t honestly remember when or where I first met Jan. What I do know is that she began to
take classes toward a doctorate in adult and continuing education at NIU in 1996. It must have
been during the next two years that I first met her as I was chair of the adult and continuing education program at that time and usually met all new incoming doctoral students during their application process. But I really became acquainted with Jan starting in the fall semester of 1998
when she was finally admitted to the doctoral program and enrolled in a series of courses I offered in teaching adults English as a second language. Although Jan was not really interested in
pursuing a vocation in this area, she knew this was an important area of the program and was interested in expanding her knowledge of adult learners from different cultural and linguistic backgrounds. As I began to work with Jan in 1998 in the first of five graduate level classes I quickly
observed that Jan fit the description of the classic lifelong learner. She was curious about the
world. And she was eager to engage with faculty and other students about what they were interested in. Likewise, she was not shy to share with others her interest in education. It wasn’t long
before she and I were having extended conversations about our shared interests. We grew up in
similar environments, small rural Midwestern communities. We both came of age during the
1960s and were both greatly influenced by the social movements of that decade, the anti-war
movement, the civil rights movement, the women’s movement, and the environmental movement. The influence of adult education came later through the writings of Paolo Freire internationally, and Myles Horton, in North America. What drove Jan to this field were the concepts of
participatory education and civil society, and how people acting on the local level can be empowered through education to impact policy that can improve our environment and civic culture
for future generations.
From our many conversations, one phrase comes quickly to mind: place-based pedagogy.
Jan’s first passion was the environment, and the importance and relevance of where we work and
live to our identity. She had a deep and abiding love for Mother Earth and was deeply concerned
for its future. She fought hard to convince others about the need to learn more about sustainability in adult education. To that end, in 1999, when I sent out a call for students to help organize
the annual adult education student retreat, Jan was the first to offer her assistance, and in the process made sure that we incorporated sustainability as a theme in our planning. When I sent out a
call for students to help organize the 2002 Midwest Research to Practice Conference in Adult
and Community Education, Jan quickly offered her assistance and effectively lobbied to identify
sustainability as a program theme. Soon after, she worked hard to convince members of the
Commission of Professors of Adult Education to think of sustainability as a curricular theme in
their programs. So, of course, it made sense that Jan would identify a problem associated with
her interest in the environment and sustainability that would drive her dissertation research.
Jan was someone who believed that she could positively impact the world, if even in a small
way. And she sought out people who shared her optimism. I’m sure it came through in her teaching. It certainly came through in her research. When we started to talk about her research interThresholds
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ests and how a dissertation problem could be identified, I really struggled with her to keep it
simple and manageable. Jan thought globally. She wanted to explore some aspect of sustainability and adult education on a global scale. The document which drove Jan’s interest in the role of
the environment in education was Agenda 21, a report published in 1992 by the United Nations
and based on the United Nations Conference on Environment and Development held in Rio de
Janeiro that same year.
Based on Jan’s understanding of Agenda 21, she traveled to international meetings to talk
with leaders on the subject. The first of these meetings was in Scotland in 2002. The second international meeting took her to Greece in 2003. As a result of her attendance at these meetings
and discussions with participants from all over the world, Jan started to talk about comparing
community-based initiatives in three different countries. It wasn’t long before it became evident
that restrictions imposed on such international travel and questions of personal safety for Americans traveling abroad coming on the heels of September 11, 2001, convinced Jan to restrict her
travel and dissertation research to the United States.
What made Jan’s eventual research plan possible was her discovery that there were communities in the United States where local citizens were taking steps toward cultural and environmental sustainability in part inspired by the blueprint suggested by Agenda 21. She discovered
these citizens in Waterloo, Iowa; in Racine, Wisconsin; and in Champaign, Illinois, not far from
the family farm where she grew up. Once these communities were discovered, Jan spent weeks
and months interviewing participants in these projects and gathering documents which would
occupy her for hours on end. She would come back from her visits to these communities, filled
with excitement and energy, and overwhelmed by a mountain of data.
It was all I could do to keep her moving toward the end, which is not unusual for the type of
qualitative study Jan was pursuing. She had hours of recorded interviews that needed to be transcribed and analyzed, along with reams of documentation from the three communities that became the foci of her research. It must have been in 2008 that she met with her dissertation committee with the bulk of her data gathered and analyzed. Soon after that I noticed her energy beginning to wane. She confided in me that she was undergoing tests for a recurrence of the cancer
that had struck her more than several decades before. In the summer of 2010 Jan was hospitalized for the last time. By that time, she had nearly completed the final draft of her dissertation. I
visited her in her hospital room in late June of 2010 and was able to tell her that she would receive her doctorate. She died several days later.
I consider myself very fortunate to have had this extended relationship as co-learner with Jan
at NIU. She taught me much about the meaning of life, the concept of sustainability, and the energy that comes from conducting research on a topic of great interest and import. Although Jan
didn’t survive to see her dissertation in final form, she could take some comfort in knowing that
during her brief time on Mother Earth, she had impacted a number of people, not only locally,
but also globally. To this end, I hope this issue of Thresholds will create an interest by many
more to pick up Jan’s dissertation and continue to learn from her for many years to come.

Page | 10

Thresholds

Me & Janny
Kelly Vaughn

As a young 22-year-old college student, meeting Jan Woodhouse (who would soon be known as
“Janny”) proved to be one of the most important and motivating people that I ever met in my
life. See, right after high school I went straight to the local community college with all of my
friends; only to quit a few semesters later. School wasn’t for me. I was ready for the real world.
I was ready to be an adult. After several years of that, it was pretty clear that the world of work
was not all it was cracked up to be. With no formal education and very little motivation, working
left me bored, unhappy, and questioning myself on what life was all about. On a whim, I told my
parents I was ready to try college again and promised I would give it a better shot. Reluctantly,
my parents agreed to pay for one more semester, but I was sworn to attend every class and be an
active participant in my education.
Classes started late in August 1998. I remember filtering in to the east end of the building
along with all of the other new students who were looking for their classrooms and eager to meet
their instructors. Although I was no stranger to this college, I was a new student with new attitudes and motivations. I walked through the east lobby of the college and saw people mingling,
students talking and singing and enjoying themselves. It seemed like a fun atmosphere there. At
the end of class, I had an hour break and decided to check out the east lobby of the college to see
if I knew anyone down there. This is the first time I saw Janny Woodhouse. She was the coordinator of Student Activities for the College and she was mingling with people as they walked
through the lobby. She had on a long, flowing, green sweatshirt, which was much too large for
her petite body, with cotton pants and sandals. She had an infectious smile with a laugh to match.
I wondered who she was, but didn’t have the confidence to stick around to find out.
In those first few weeks of classes, I soon became connected with some new friends who
were music and theater majors. They seemed so fun and playful; something I was too. We would
hang around in the back of the college and sing and laugh as though we were the only people in
the building. Janny’s office was in this end of the building and often, our laughing and singing
would lure her outside. She always loved seeing what the students were doing and how they
were interacting. Mostly, she loved interacting with them. Her office, Student Activities, was the
hub where people congregated and hung out. She welcomed any and all students there, but there
was a special group of us that called Student Activities our “home.” We were the musicians and
actors, so someone was always playing music and singing or performing their next speech for a
class. Janny loved this. She loved to be a participant herself. A naturally gifted singer and artist
herself, she loved to encourage others in this way. There was a bond that Janny had with her students. It was clear that her goal was to work towards the betterment of the students, for their success. Janny was the kind of educator that worked well beyond the walls of a classroom; she
worked to show students how to learn from the experiences of their life.
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That first year of college was a great experience, but the second year was life changing. During the second year of college, I finally felt like I was a part of the college community. I had
friends, I was a part of the culture, and I was connected to my education in a way that I had never
been before. Part of the reason was how Janny included all of the students in the culture in a way
that made it fun and exciting. For the first time, I was excited to come to school. This excitement
wasn’t just within me, everyone felt this way. People came to school early and left late. We
would go to class and then rush to hang out in the Student Activities office. There was a lot of
good conversation, laughter, and learning that was happening outside of the classroom….and
Janny was in the middle of it. She loved to be with students/people who were excited about
learning, but she was excited about being able to help cultivate the learning that excited others.
She was a natural teacher. She would tell us stories about her life as a young college student in a
way. She talked of her early days as a young married woman to her days as a college student
working in the Indiana Dunes. She spoke about her life in Arizona while she was working on a
Master’s Degree and all the great experiences she had. Janny had a way to speak to people that
made them want to listen. For us (for me) she would speak from the heart and tell us her life stories and we (I) would soak up the information like a sponge.
In the spring of 1998, there was a buzz that floated through the Student Activities office. It
seemed that there would be a personnel change at the college and it would affect Janny. Our beloved Janny was about to lose her job. About 10-15 students gathered to discuss how we could
show the administrative team how much of an impact Janny had on the student body and how
important it was that they keep her. This was on Friday. On Monday evening the College Board
was going to meet to discuss the faculty changes. Early Monday morning a group of us, called
“Students for Change”, met to discuss our options. We worked all day to create a speech that we
could present to the Board. We identified some very strategic goals about what the student body
needed and what they wanted. We also discussed how important Janny was to our college community and losing her spirit, guidance, and educational influence would be a detriment to the entire college. It was a long, emotionally filled day that led us to the Board meeting that evening at
7pm. We marched into that meeting with a detailed and to the point speech that we had wrote
and rehearsed all day. It was a stance on our education that we wanted to take, but it was a stance
for Janny that we were hoping would help to save her job. The Board was very hospitable and
nice, but our attempts to save Janny’s job and the unique sense of place she helped to create
would be useless. She would finish at the end of the semester and move on to NIU to work on
her PhD. A lot of people were heartbroken. I was heartbroken. After the meeting, we met in the
Student Activities office where Janny spoke to us. She cried. We cried. She thanked us for our
efforts and made it clear that no matter what would happen with her job, she was proud of our
efforts in trying save it. She spoke about leadership and the importance of gathering together to
work towards a common goal. She wanted us to know that no matter where she went, she would
always know that we had worked together with a common goal in mind and tried to stand up for
what we believed in. That, to her, was worth more than any job.
The rest of the semester was filled with cherished times and intentional memory making
events. Janny planned a weekend leadership retreat to a local camp to get one last chance to incorporate her love for teaching with her love for the outdoors. There were eight students, Janny,
her yoga instructor, and a weekend of activities, initiatives, and fun. This weekend, proved to be
one of the most influential, educational, and powerful weekends that any of us had ever had. For
most of us, it was the first time that our education was intertwined with the outdoors. Janny
worked hard to make sure that our experience was full of activities and time to reflect upon them.
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Most of us felt that this was the best part of the weekend and the best part of our college experience to date.
The semester ended and we said our goodbyes to Janny. There was sadness in the air. The
college experience that we had was far more than anyone had expected. I was lucky enough to
have the chance to continue a relationship with Janny. I spent another year at the community college and then transferred to NIU the following fall. Janny and I became roommates. This allowed
Janny and I to develop a friendship that would be one of the most important relationships of my
life. We had so much fun. We would order Thai food and watch Golden Girls on TV. We would
share stories of our day and share life experiences. Janny was a lot of things, but one of her most
endearing qualities was that she was a great listener.
Janny didn’t mention the cancer very often. It was not a source of conversation, but rather a
reminder of her hard work and success. Janny used her experience with cancer as a teaching tool.
It was just another trick in her “bag of tricks.” She had a way of using humor to discuss topics
that were difficult in nature. She talked about having cancer and about beating cancer. She drew
strength from the experience and felt that her time on this planet was about bringing awareness to
others. She was an inspiration to those who were lucky to know her. “Good or bad; right or
wrong” was often her attitude on most things. Her insight and wisdom was what lead her through
her life. Her ability to feel very deeply for others and for herself allowed her to be very aware of
where she was and what her responsibilities were while she was there. I moved to Southern Illinois in 2002 and as sad as I was to leave Janny, she encouraged me to embark on this new adventure as a life experience that I could learn from. Her zest for learning was infectious, especially as I embarked on a new chapter in my life. We spoke often after I moved away.
As I finished college and began my career in education, I often called Janny to get advice or
to share the funny stories of my students. She was always glad to know what I was doing and
how my life was developing. She was full of encouragement and love and always full of questions. Her influence on my life has been more than anyone else. Her dedication to lifelong learning has inspired me in most areas of my life. When Janny died, it took about a year for me to
think about her without tears. There were so many events, stories, successes, and failures that I
couldn’t share with my Janny. My heart was sore from the loss. Broken. As the time passed,
memories became less painful and the happiness and love began to filter back in.
In my work as an instructor at a post-secondary program for students who have learning disabilities, Janny would be so proud of the work I do with my students. Janny is my inspiration to
teach and to continue to work hard in hopes that I can inspire, motivate, or encourage my students, like Janny did with so many others and me. I share many of the stories that I experienced
with Janny. Most often those stories are when we were walking through a trail in the woods, on
campus at Northern Illinois University, by the stream of a summer camp or in the living room at
Janny’s. I share those memories in honor of Janny and to pass along a little piece of her legacy.
That was what Janny would want. She would want all of those who she influenced to share just a
little bit of what she taught to others.
I know she is as proud of me as I am of her.
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Dr. Jan Woodhouse—My Mentor
Sarah Militz-Frielink

Being True to Self: The Lessons Jan Taught Me
Dr. Jan Woodhouse was a dedicated teacher, scholar, mentor, friend and activist—whose wholesome influence on the people around her will always be celebrated. Since this essay is about the
lessons Jan taught me, I will first begin by describing the circumstances preceding our initial
meeting to illustrate the impact her courage had on me.
In graduate school, I had the privilege of being in a program that gave me the language I
needed to be a change agent who worked for a more just society, yet I paradoxically struggled to
find the courage to do so. Nevertheless, I made a fiscally risky decision, which affected my three
kids and partner: I took an unpaid leave of absence from my full-time teaching job to finish my
master’s degree in philosophy of education. I marveled at the possibility of having time to finish
my thesis, time to grapple with what “should be” politically and educationally, and better yet, to
spend more time with my children. At this point, I also accepted a graduate assistant position in
the Department of Leadership, Educational Psychology, and Foundations at NIU, earning a fraction of my previous salary. I thought we could live happily on a daily diet of canned tuna; I justified this decision with the fact that it was only temporary. I never imagined how much my life
would change, and how the people I would meet along the way who would help to change it—
especially Jan Woodhouse.
Jan was the mother of all the graduate assistants in our department. She introduced herself
with a firm, yet comforting handshake. She showed me around our cramped office space where
we shared desks. “You could call me the mother hen of this place; they all do,” she smiled. Jan
was full of warmth and joy. She was calm, centered, and wise beyond her years. Thanks to her
ceaseless acts of kindness and spiritual presence in my life, she gave me something that I still
struggle to convey in words. As an eco-feminist, Jan was passionate about taking social responsibility, and inspiring others to do likewise. She always stood up for what she perceived to be
“right” and “just,” which was regularly followed by the perfect argument for doing so each time.
I remember she debated with another colleague on how to meet the needs of a larger section of
200 students. Jan’s ability to articulate her beliefs with such conviction was tremendously refreshing, particularly given the fact some professors have a tendency to waffle between two divergent points of view without ever committing to one. I never met anyone with the confidence
and courage to commit to an action in the world of Academia like Jan, especially when the art of
sophistry seemed to be the accepted norm.
I started to question the social filter that I would continually evoke in certain social situations. Yet, I noticed that Jan had the courage to confront others without resorting to this filtering
device. I started thinking—maybe I could do this too? So I started turning the filter off during
family social events. I found myself getting in heated debates with my brother-in-law about issues of social justice and the economy. While we have never been able to agree on anything, I
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thank Jan for teaching me how to be true to myself, which helped me engage in passionate civic
dialogue with relatives.
Upon my first encounter with Jan, I honestly thought that eating tuna for a year was not such
a bad idea. I could study with philosophers of education, assist in teaching an introductory class
in foundations of education, and have Jan as my mentor. Jan had a beloved generosity that met a
need I had during difficult times. On those few days I ran out of food at home and was too proud
to tell anyone, Jan would insist I eat half her sandwich. Somehow she just knew, and she never
hesitated to feed me. “Eat this half of my sandwich,” she insisted. “I am not going to eat it.”
Living on tuna wasn’t the hardest part of my fiscally risky decision to return to graduate
school. Living without money to take my children places proved to be the most trying, especially when my youngest begged me to take her to see the Beluga Whales at the Shedd Aquarium.
Although I told no one about this particular challenge, Jan Woodhouse somehow sensed my dilemma. One day she brushed my shoulder and smiled while I was working on the computer. I
turned around to see her holding an envelope; inside the envelope were five tickets to the Shedd
Aquarium. At that moment, I started to cry. I was overcome with joy—because of Jan’s generosity, I could now take my children to the aquarium. Jan’s intuition never seemed to fail just like
her generosity and courage. She had somehow figured out my dilemma that I was too proud to
admit, and her random acts of kindness always came at the right time. Two weeks after that encounter, I took three giddy children to the Shedd Aquarium for a trip they will never forget—all
because of this intuitive and generous person.
Co-teaching with Jan: Learning to be Co-learners
Co-teaching a section of 200 students with Jan and three other colleagues proved to be trying,
since we refused to go along with the traditional banking model of education that typically governs our teaching. We taught a section of Education as an Agent for Change—a university-wide
core requirement for business and education majors. Instead of lecturing, we broke the students
up into small discussion groups, facilitated Q and A sessions from the stage while a couple of us
ran around the hall with microphones—encouraging the students’ to engage in Socratic dialogue.
My colleagues and I learned from Jan during this time because her wisdom and teaching experience grounded us through her student-centered teaching approach, even in a lecture hall of 200
students.
Jan’s commitment to her students was remarkable to say the least. She would devote hours to
responding to their journals and writing in their blue folders, which we gave to them to record
their questions, concerns or reactions after every class. Given the sheer volume of students, we
struggled to meet their individual needs. So we bounced emails back and forth with fresh ideas
on how to tackle the many challenges that arose. Jan’s emails came across with such enthusiasm
and respect. She would begin each email with two profound words: “Dear Co-Learners.” Jan,
whose teaching experience surely surpassed all of ours put together, still viewed herself as a
learner. This spoke volumes about her character. She reminded us how important it is to teach
with a learner’s mind—open to new knowledge, open to learning from our students. I will never
forget those emails, which contained so much passion for the subject matter, passion for learning, passion for knowing, and passion for being—Jan exuded all of this in both her spoken and
written words.
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Being in Jan’s Community: Asking the Deeper Questions
One of the best parts about teaching with Jan was being a part of the community that she
helped forge in the process. After our Monday night class, Jan would take us out for dinner
where we would enjoy authentic adult dialogue, which went beyond superficial niceties and
delved deeper into matters of the heart. Many of us were going through difficult times personally
with sick kids or troubled relationships; and Jan provided a listening ear and comforting words.
She listened; she consoled; she reminded us of the spiritual element of the human condition. For
her, this element was rooted in Native American Thought—so wide-awake and aware of our
mother earth with a profound belief in the sacredness of everything—from the smallest blade of
grass to the largest ocean to the most fragile parts of our humanity. Jan’s kindness was so contagious; as I’ve said, she was the mother figure to our group. For example, one night I started
choking on a piece of chicken, so I ran to the restroom. Jan followed me and stayed with me administering the Heimlich maneuver until my wind-pipe was clear—her comforting arms around
me—reminding me that it is O.K. to receive help when we are sick or vulnerable—something I
still wrestle with to this day. However, it was these acts of kindness l that penetrated to the more
delicate aspects of our existential struggle to know ourselves. Jan’s spiritual presence inspired us
to constantly revisit the deeper questions in life such as “Who am I? Who am I becoming? How
do I want to live?”
I still think about the life that Jan led and the lessons she taught me. I am still asking the
deeper questions—I really miss her, but I try to apply the lessons she taught me to my daily life.
Although I continue to struggle to ask for help when I am in need or vulnerable…I still pause to
find the courage to articulate my beliefs…I sometimes doubt my ability to meet the needs of my
students as a co-learner, I nonetheless take refuge in the fact that here was a strong woman who
went before me and gave me hope in possibility—possibility for a better version of ourselves,
our students and our world. Jan Woodhouse was woman who saw the world as it should be—and
lived her life accordingly—as a teacher, scholar, activist, mentor, and friend.
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Sustaining a Spirit: Notes on Jan’s Legacy
Gary Swick

Regardless of our spiritual beliefs, we are driven to find our life purpose & place. We may swim
in religious teachings or walk up on the path of biology & evolution. But most folks believe that
we are driven by forces beyond us. Personally, my spiritual faith rejects deities, but I have
grown to believe in Angels. This is a story of educational inspirations from the mysterious here
after.
I never had the opportunity to get to know Jan Woodhouse, but I feel as though we have a
relationship as colleagues. Her spirit was strong in life, and carries on to guide me in my teaching career.
The circle of prominent Environmental Educators in Illinois is not particularly broad, particularly for those of the same era. How, then, could I not have known Jan Woodhouse? I received
my M.S.Ed from NIU back in the Lorado Taft heyday, as did Jan. From that point, I was involved in most of the state’s environmental education initiatives. And so was Jan. I may not always be name conscious, but a name like Woodhouse should have teased my antennae.
In 2002, my spouse at the time, Molly Swick, began teaching in the Department of Leadership, Educational Psychology at NIU. She repeatedly told me that I must meet her colleague, Jan
Woodhouse. “You two are so much alike,” she would say. We shared environmental heroes,
were drawn to Native American teachings and, as Aldo Leopold puts it, “There are some who
can live without wild things, and some who cannot. I cannot.”1 We were both impacted by the
cultural revolutions of the 60’s and feel strongly about being life-long learners. How could two
kindred spirits like us never have crossed paths?
When I retired from my career as a High School teacher, I did not have a clear professional
or personal plan. I instead was trusting fate to point me in the appropriate direction. At that point,
Jan, too, was uncertain about her future, as she was struggling with her health. In too short of a
period of time, Jan had passed away. Jan’s colleagues grieved, and for a final time I heard from
Molly, “You two are so much alike.” Seemingly, I had missed the opportunity to get to know
such a wonderful person & exemplary Environmental Educator. Little did I know that we would
indeed soon meet.
Within a month, Molly inquired if I would be interested in joining the NIU Foundations staff
and pick up a few sections of the course she & Jan shared, EPFE 201 Education as an Agent of
Change. Being your ex-wife’s colleague may sound awkward, but sharing children is far more
challenging than faculty meetings and fraternizing in room #424 Graham Hall. I ventured into
what would be a wonderful experience.
I have been in public education my entire adult life, and I am experienced with the NIU typical General Education demographic. Actually, it felt as if I was being drawn there. When I arrived, I found everyone to be warmly welcoming. I felt like I was in a position where a path had
been laid for me. When I was offered work space, the location that I gravitated to was unknowingly, Jan’s nest. When I opened up the filing drawers, there were Jan’s materials. Although,
most of Jan’s things had been collected and removed, remnants of her presence were all around.
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I could feel her presence. It was a warm and maternal feeling. As I started to navigate the office
space, I felt somewhat like a moving piece on some kind of Ouija Board. Jan was directing me
with a light touch.
With the fall term quickly approaching, it was now time to get intellectually geared up. I was
given the syllabuses of all the other EPFE 201 Instructors. I reviewed them all, but one levitated
to the top. It was Jan’s. Jan’s game plan looked somehow familiar. Most of the 201 Instructors
deal with the social justice side of things. After reviewing her materials, it was clear that we indeed shared many things. Among those pertaining to educational philosophy that stood out,
were: an emphasis on life-long learning, on forming communities of learners, and on the need for
developing a broad-based environmental literacy. And it appears that we both developed a professional reputation for pioneering program development and risk-taking in the name of authentic teaching & learning. Beginning at NIU seemed easier now that I had Jan’s tacit validation.
We are indeed so much alike. It was clear that she was much more maternal in her approach,
but we shared an emotional connection and humanitarian approach to our students as people. We
value the raw natural world, and desire to protect it through connecting our students (and anybody who will listen) to it. We do this by offering experiences that provide an ecological awareness, generate understanding, facilitate appreciation, and promote action. We both pedagogically
travel through the nation’s social history of environmental abuse, but use examples of stewardship to favor hope. We encourage analysis of our spiritual connection to the land. Both being
fond of Native American culture, we see it is a kinship with the land that we are losing. With its
loss goes respect for all things living and life-sustaining components of our ecosystem. This formerly was known as Conservation Education, Outdoor Education, Environmental Education, and
now, Sustainability Education. EPFE 201 Education as an Agent of Change is our platform for
Sustainability Education. A central theme is that nature’s systems operate in balance, and they
rely on abundance & diversity. Jan & I believe that it is this balance & diversity that we must
restore. Education is our agent for change.
My first lessons in University instruction were in the law of the syllabus, and hub of the textbook. This was new terrain for me. But Jan was there for me. I was following Jan’s leads, but
looking for my own personal path. We both also believe in the power of storytelling in instruction, and the value of personal experiences. My first inclination for a text, was Aldo Leopold’s
Sand County Almanac.2 It is a standard classic for teaching the “land Ethic.” I previously had
limited success with it on the high school level, but was hopeful that it would work at NIU. I obtained a copy of Jan’s course text, David Orr’s, Earth in Mind: On Education, Environment, and
Human Prospect.3 I had seen David Orr several times as a featured “expert” in various environmental documentaries. I immediately loved the book, and smiled at the references to Aldo Leopold. I imagined Jan was amused & smiling in her new place. It was a gift to me, and I received
it gratefully. The first 3 chapters remain as my term opener. I know that both my students &
Jan’s have been challenged & impacted by both Orr & Leopold.
In my rookie NIU season, I was eagerly wandering around my new turf in search of instructional opportunities. Although I had been cleared from thinking that I had to serve any obligation
to my predecessor, Jan Woodhouse, I still felt indebted. I felt as though I was filling a void. Her
departure was a loss to the NIU community. Those who knew her felt it. I did not know her, but I
was getting to know her in an intimately spiritual way.
During my years of teaching high school, I relied on school-wide presentations from guests
to further drive home my messages. The best presentation that I had seen anywhere was by a new
organization, ACE, the Alliance for Climate Education. I wanted to sponsor an event that would
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serve as a tribute Jan, my new colleague & mentor. It was my gift to her. It was an opportunity
for me to demonstrate to her that I was capable of carrying the torch of sustainability torch into
her former home in Graham Hall.
Administrating the event, afforded me the opportunity to meet new people at NIU, and learn
more about protocols & procedures. It fueled me with excitement. Having Jan as my partner
gave me confidence. It was odd for someone who had never met the woman, to be preparing
words of tribute to her. But it came naturally, which is how I think Jan operated. When the day
came, we had two presentations that went fabulously. Afterwards, I reflected on the experiences.
I had a sense of accomplishment & closure. Emotionally, I felt like Jan patted me on the back
with a smile of approval. It was time for me to cut the umbilical cord and walk out from underneath her legacy. It was a sort of rite of passage for me.
Jan Woodhouse and I are alike in many ways. But it would be disrespectful not to
acknowledge that in many ways she is my superior. We both have a list of achievements for
which we are proud. We share a Sense of Place, geographically, philosophically, as well as culturally. I am enjoying success at NIU, partially because of her guidance. I found the following
passage in Jan’s materials: “When you come to the edge of all the light you know, and are about
to step off into the darkness of the unknown, faith is knowing one of two things will happen:
There will be something solid to stand on or you will be taught how to fly.”
I think when Jan went to the other side of life, she learned to fly and became an Angel.

NOTES
1. Aldo Leopold, A Sand County Almanac (NY: Oxford University Press, 1968), vii.
2. Ibid.
3. David W. Orr, Earth in Mind: On Education, Environment, and Human Prospect Second Edition (Washington, DC: Island Press, 2004).
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In Her Own Words: On Jan Woodhouse’s
“Conceptual Framework”
Alan Clemens

One of the facets of Jan Woodhouse’s teaching that caught my attention many years ago was the
development and distribution of her “Conceptual Framework,” a dynamic, living document that
varied in size over the years but in its final iteration spanned the full length of nine pages and
represented the “basic assumptions from which the instructor has constructed [the] learning experience.”1 Designed to be delivered to students as they began their journey in her section(s) of a
course titled “Education as an Agent for Change” in the Department of Leadership, Educational
Psychology and Foundations in the College of Education at Northern Illinois University in DeKalb, Illinois, it lays out 93 hypotheses, assumptions, premises, caveats, and conclusions representing “the synthesis of learning from her teachers (defined in the broadest sense) who have
helped her to make meaning of life experience.”2
The document was and is still notable. It is on the one hand an example of an academic instructor’s demonstration of vulnerability and candor during the establishment of relationships
with her students. It also represents a deliberate effort to demonstrate that the theoretical constructs that underscored her sections of the course were a very real framework for living for her,
in something of the same fashion that Dewey speaks of Democracy needing to be more than an
abstract concept, but a way of living and thinking,3 or perhaps Heidegger speaks of “Being-inthe-world.”4 It would be difficult to overstate the significance of that kind of authenticity within
a course in a College of Education, where students are often keenly aware of the paradoxical
and/or hypocritical nature of courses that present theoretical or pedagogical approaches for successful classroom teaching that have not been implemented within the structure of the courses
themselves.
Naturally across the 93 construct statements contained in the document there are any of a variety of themes that deserve attention and reflection, but a few that stand out for their timeliness
within higher education include:
 The exploration of motivation on page 1. Despite having made great strides, higher educational classrooms continue to lag behind K-12 classrooms as “environments that encourage mutual understanding, acceptance and respect”5 nor aspire to the kind of performance DuFour calls
for when he notes that “The best schools and classrooms foster a sense of community that can
‘bind students and teachers together in special ways…[that] lift both teachers and students to
higher levels of self-understanding, commitment, and performance.’”6
 The discussion of “mindset” on pages 1 and 2. Assessment of the dispositions of teacher
education candidates continues to be an issue of debate across the nation in teacher preparatory
programs.7 Understanding that even the definition of what constitutes someone’s professional
disposition is a part of the debate, her exploration of mindset serves as a simple reminder that
encouraging students to be meta-cognitively aware of the manner in which their previous expePage | 20
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riences have acted upon us as “conditioning forces” is a simple but powerful mechanism to employ throughout a teacher candidate’s program of courses.8
 The cross-disciplinary incorporation of material from organizational theory and the exploration of the “ecology” of teamwork and team-building (#s 59-64 for its most direct appearance).9 Her ability to draw from cross-disciplinary literature not only strengthened her credentials in establishing relationships with students from other colleges (the course is a service course
offered as a general education course to students across the university), it further reinforced her
commitment to the students’ development of a goal orientation, the development of plans of action, and the importance of the development of relationships in the service of desired change.
She dedicated significant amounts of time outside of the classroom to meeting individually with
students in an attempt to develop those very relationships, again living her commitments in practice.
 The exploration of a “sense of place.”10 Connected directly to the conceptual framework
that ultimately found a place in her dissertation (see the accompanying article in this issue of
Thresholds for the text of that framework), our discussions over the years of students’ sense of
place became a central tenet of my own teaching. While always relevant, issues of place appear
increasingly central to the concerns of NIU and its College of Education, both as an issue of the
lived experience of its students and the classrooms within which our students are most likely
preparing to work.
There are certainly other themes that you find more compelling for your own reasons—her
exploration of historical powershifts or her exploration of the need and potential for another, for
example. My exploring them at length would only take up additional space that could otherwise
be used to allow you to examine the previously unpublished Conceptual Framework and find
your own points of interest. I was privileged to have known Jan and honored to have taught with
her, and I am pleased to present some of her thoughts to you in her own words.

NOTES
1. Jan Woodhouse, Conceptual Framework (Unpublished course handout, 2010), 1.
2. Ibid.
3. John Dewey, Creative Democracy: The Task Before Us. In John Dewey and the Promise of
America, Progressive Education Booklet, No 14 (Columbus, Ohio: American Education Press,
1939).
4. Martin Heidegger, Being and Time (New York: HarperCollins, 1962).
5. Woodhouse, Framework, 1.
6. Richard DuFour, Rebecca DuFour, & Robert Eacker, Revisiting Professional Learning Communities at Work: New Insights for Improving Schools (Bloomington, IN: Solution Tree, 2008),
284. Thomas Sergiovanni, Building Community in Schools (San Francisco: Jossey-Bass, 1994),
xiii, quoted in DuFour, DuFour, & Eacker.
7. Jacques Benninga, et. al, “Making Professional Conduct in Education More Intelligent: Using
Knowledge and Skills to Enhance Moral Sensibilities (Dispositions).” Unpublished paper, 2008.
8. Woodhouse, Framework, 1.
9. Ibid., 5.
10. Ibid., 6.
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Appendix: Jan’s Education as an Agent for Change Course Document

Conceptual Framework

This "conceptual framework" reflects the basic assumptions from which the instructor has constructed this learning experience. These assumptions represent her own
worldview based on her professional and personal experience. They also represent the
worldviews of others. This framework is a "work in progress." Where applicable, the
worldviews that originate from persons other than the instructor are referenced. The
instructor wishes to note, the "nothing comes from nothing"… and that her worldview
represents the synthesis of learning from her teachers (defined in the broadest
sense) who have helped her to make meaning of life experience.
1. There are groundrules that define every social interaction-at home or at work. The more
clearly understood these groundrules are and agreed upon, the more effective the communication-and the healthier the relationship.
2. All behavior is caused.
3. Most behavior is learned.
4. Learned behavior can be changed.
5. You are what you are today because of the thoughts that occupy your mind. What are these
thoughts? Where are they taking you? And, then, where will you be?
6. All jobs have responsibility. Some jobs also have power and authority. Some problems are
caused because we don't have the power and authority to carry out the responsibilities we are
given.
7. All people require information, structure, and support to effectively carry out the responsibilities they choose or are assigned.
8. You can't motivate anyone. They motivate themselves.
9. All people are motivated to do something.
10. You can create an environment in which people are motivated to achieve certain goals and to
behave in certain ways, with their cooperation.
11. All of us want to be appreciated and respected.
12. One of the most powerful motivating tools is acknowledgment.
13. Environments that encourage mutual understanding, acceptance and respect are more motivating for more people more of the time than environments that encourage misunderstanding,
rejection and disrespect.
14. The two most motivating forces within the individual are fear (what they don't want) and desire (what they do want). Fear and desire are usually "two sides of the same coin".
15. "Motivating" people according to what they desire has more long term and positive results
than "motivating" people through fear.
16. We are each a product of life-long conditioning. These conditioning forces produce a "mindset"-a way we look at self, others, and life. Dr. Morris Massey calls this mindset a “point of
view.”
17. Regarding "point of view": Massey stresses: You didn't choose it. You can't lose it. You can
diffuse it. You can R-1-S-E to a new viewing point.
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18. Your mindset or point of view will determine the thoughts you have and therefore your decisions and your actions-and ultimately your future.
19. Rising to a new viewing point will enable you to see the forces acting upon you or the situation-or on your co-workers or employees-and you will be better able to see the options available
to you to deal with those forces.
20. Identifying these forces can enable you to develop a plan to change your viewing point and/or
the environment. Changing your viewing point and/or the environment will result in different
behavior from yourself and/or those with whom you work. This is a complex process.
21. COMPLEX DOES NOT HAVE TO MEAN DIFFICULT.
22. You are physiologically, biologically, and psychologically designed from birth to deal with
complex (remember the chair).
23. Understanding complex processes generally requires teamwork: None of us is as smart as all
of us.
24. Most jobs today require teamwork. No longer do most of us work in isolation- even though
that is the way that most of us were taught how to work. No wonder we screw up so much.
25. We all have different needs-driven behavior (DISC Model).
26. We all have different values-driven behavior (TICS Model-same reference as above).
27. Different is different. Same is same. Applying that groundrule will enable you to function
more effectively as part of a team-however you define that: Families are teams. Classrooms are
teams. Social groups are a sort of team.
28. You can learn to recognize needs driven and values driven behavior. Learning this will give
you tools to function more effectively on a team, create and/or contribute to a healthy, motivating
environment-and enhance your ability to get what you want out of life in general.
29. Self-concept is the ''Number 1" most critical variable in determining what you get out of life.
30. When you decide to start changing things, start with yourself first—your self concept—your
point of view. Identify the kind of environment you need to operate most effectively. Define the
information, structure and support that you need to be an "8, 9, or 10" most of the time. Then
create or find that environment.
31. To get clear on what you want-the kind of environment you need to function most effectively
-learn to think in terms of asking for 100%. Also be clear on your "bottom line." Then you have
lots of room to negotiate.
32. Most of us do not ask for (or think about) 100% of what we want. We ask for what we think
we can get or what we think we deserve.
33. All of the above is part of learning assertive behavior and effective communication—which
are the basis of responsible management of self and others. Assertive is not aggressive. Submissive behavior may sometimes be less overtly conflictual, but it breeds other problems. Aggressive behavior may get fast results, but it breeds resentment and other problems.
34. Most of us are doing the best we can. If you need someone to be doing differently, help provide the information, structure and support they need to change.
35. It's OK to ask for help. It's OK to ask questions. In fact, the key to successful problem solving is knowing what questions to ask-not in having all the answers—because the answers are always changing.
36. Answers change with the context. Context is defined by time and place: especially the ecology and the culture of the place.
37. Change is neither good nor bad. It is our perception of how change will affect us that creates
feelings of security or insecurity (good or bad). Every problem can be viewed as an opportunity
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for growth.
38. We are capable of learning and growing throughout life. We need information, structure and
support to continue to grow in healthy and productive ways.
39. One of the most dramatic changes that all cultures on the planet are experiencing is a "powershift" in the way that wealth is created and therefore, the way that all relationships are managed.
40. There have been two major powershifts previous to this one.
41. The rise of agriculture was the first turning point in human social development. Before this
first wave of change, most humans lived in small, often migratory groups and fed themselves by
farming, fishing, hunting, or herding. At some point, roughly ten thousand years ago, the agricultural revolution began, and it crept slowly across the planet increasing populations, redistributing
settlement, cultivating land, and creating a new way of life.
42. The first wave of change had not yet exhausted itself when by the end of the seventeenth
century, the industrial revolution began to manifest in Europe.This new processindustrialization-began moving rapidly across nations and continents creating the "smokestack"
economy.
43. A third wave of change arrived in the United State during the decade beginning about 1955.
This high-technology economy has now spread to most other nations.
44. None of this happened by magic. All these changes are the result of "man's" ability to reason:
to think and solve problems-to come up with what is considered at the time to be a better way of
doing things.
45. Many local and global problems are the result of a collision between the values and needs of
the high-tech revolution and economies, institutions and mindsets of the second wave.
46. Other problems have been created because we changed things without realizing the total impact this would have on people, places, and processes.
47. Because of the power of information processing systems (fast knowledge), we have the potential, today, to make more responsible changes because we can more accurately predict the impact these changes will have and better prepare people, places, and processes for change. The
word potential is underlined to emphasize that new technologies create new possibilities, but
should not be applied without careful examination of their impacts: short term AND long term.
48. This examination of impacts is important because of the tension between what David Orr
calls "fast knowledge" and "slow knowledge"-this is similar to the tensions between powershifts
that Toffler (see footnote on previous page) discusses. Some problems are better solved by applying slow knowledge and knowledge of people that inhabit a place. This kind of process is
critical to responsible change and therefore to cultural and ecological sustainability.
49. When power shifts (things change) we can feel insecure if we have been conditioned to fear
change-which really comes back to self concept, which is related to our understanding and experience with "power".
50. There are basically three kinds of power: muscle, money, and mind. Increasingly mindpower or knowledge is becoming the most accepted power base (Adapted from Toffler (1990).
See reference on preceding page.).
51. Conventional perceptions of power are based in the idea that power is a matter of quantity.
However, those who understand the quality of power will gain a strategic edge in managing self
through change.
52. "Muscle" or might (physical force) can yield "awesome" results. However, it does have its
limitations. Violence produces resistance. It only can be used to punish. It is a finite form of
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power-there is only so much of it; in other words, when you shoot all your bullets, you ain't got
no more bullets. "Might makes right" is low-quality power.
53. Money or wealth, by contrast, can be a less oppressive tool of power. It can be used to
threaten or reward. It is more flexible than force; it can be used in more contexts than might.
There is still only so much of it-and if you use it, you generally have less. Wealth yields medium-quality power.
54. The highest-quality power comes from the application of knowledge. It is the most versatile
form of power. It can be used to punish, reward, persuade, and even transform. It can transform
enemy into ally. With the right knowledge, we can circumvent nasty situations in the first place,
so as to avoid wasting muscle or money altogether. Knowledge can serve to multiply force and
wealth-and unlike bullets or budgets, knowledge is not finite. It doesn't get "used up." Both of us
can use the same knowledge either for or against each other-and in that very process, we may
even produce still more knowledge.
55. By definition, both force and wealth are the property of the strong and the rich. It is the truly
revolutionary characteristic of knowledge that the weak and the poor can grasp it as well.
Knowledge is potentially the most democratic source of power.
56. You have a job because of what you know and what you can do because of what you know.
57. Short of a lobotomy, no one can take away what you know (your knowledge).
58. The development of systems that gather and transfer information and knowledge is redesigning and redefining the workplace, the homeplace, the planet-good or bad, right or wrong.
59. Greater teamwork and interdependency will be required to use this power to get the work
done. For example, information gained by the sales and marketing people feed the engineers,
whose innovations need to be understood by the financial people, whose ability to raise capital
depends on how well satisfied the customers are, which depends on how well scheduled the
transportation/delivery systems are, which depends in part on maintenance, which depends on
employee motivation, which depends on a paycheck plus a sense of achievement, which depends
... etcetera, etcetera-it's an ecology.
60. There are four key variables in the team-development process.
61. Goals: Individuals must understand and accept the goals of the team. (This is the same as
having knowledge of and agreement on the groundrules.)
62. Roles: Team members must know what others want and expect from them. Ambiguity
(vagueness and uncertainty) in role expectations produces stress and hampers performance.
63. Procedures: All members must know how to get work done together (e.g. making decisions,
solving problems, managing time and conflict). Team members must understand and appreciate
the strengths and limitations of each member.
64. Relationships: Put simply, people who like and respect one another usually work together
more effectively than people who don't. Understanding needs driven and values driven behavior
will facilitate this.
65. We are all experiencing the effects of these changes, these "powershifts."
66. However, some things will stay the same. We will still need food, shelter, affection and
worthwhile things to do with our time (work and play).
67. The changes taking place are creating different options for how we get these basic needs met.
68. The changes taking place are making information, structure, and support more accessible to
more people.
69. We can perceive these changes as intimidating because we fear change and complexity-or we
can perceive them as opportunities because we believe in our ability to deal with complexity and
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uncertainty, and in our ability to find the information, structure and support we need to be a productive part of this change.
70. The most simple (and effective) first step to change is to begin where you are. Use what you
have. And, do what you can ... then you will be in a new place to begin again.
71. This brings us back to self-concept and the thoughts occupying your mind about all you've
been exposed to through this course-inside of yourself and outside of yourself ... what are those
thoughts? Where are they taking you? And, then where will you be?
72. You will be in a "different place." Learning to understand the relationship between the placeself-other-community dynamic can help make meaning out of what we are experiencing- help us
read the landscape, so to speak-to understand the ecology, the interdependent relationships of the
context we inhabit.
73. The sense of place-self-other-community dynamic is grounded in the following assumptions:
 A sense of place is critical to developing a sense of self.
 An adequate, healthy sense of self is critical to developing a healthy sense of other.
 A healthy, adequate sense of other is critical to developing a sense of community.
 Without community, there is not a system or structure (people or processes) for taking
care of community.
74. Most of the problems we face in our personal lives, our communities, and on the planet have
to do with some dysfunction in this place-self-other-community relationship.
75. Some of those problems have to do with tensions around issues of cultural diversity. In other
words, when we feel inadequate to live and/or work in places where the cultural ecology (defined in the broadest sense) is "different" from what we understand, we may behave in ways that
are not healthy to self, other, community, or place.
76. We most frequently label these differences as problems related to race, class, gender and
sexual orientation. But, there are others.
77. People are moving farther and faster around the planet than in the past. This means that all
places have an increased number of different cultures trying to live, work, and play together.
78. Each culture brings with it a set of groundrules. To live, work, and play together without
conflict requires understanding what these groundrules are and, in some cases, finding consensus
on a new set of groundrules that will help everyone to function in this particular place at this particular time.
79. Until some consensus is reached about what the groundrules will be, there can be lots of tensions, even fights and wars, over whose groundrules are going to have the most power in this
place.
80. These issues are being addressed in many different ways by local, state, national and international institutions. Some of these institutions are public and some private. Some use education to
promote understanding and change. Some use other forms of power such as public pressure
(special interest groups, lobbying, social movements, boycotts, etc.). Some use legal and political
structures. Some use physical violence to try to change things. Some use a combination of the
above.
81. New terminology has evolved to describe some of the changes, for example: learning to live
in a "multicultural world" or learning to live with "diversity."
82. Since the purpose of public education in the United States is to prepare the student to function as a responsible citizen, then schools are expected to provide education to enable students to
learn the knowledge and skills to function effectively with this change.
83. There are differing ideas about what knowledge and skills are needed and what that educaPage | 26
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tion should look like.
 Some discuss multicultural education as a shift in curriculum. This could be as simple as
adding new teaching materials that represent diverse perspectives, especially those which are
more inclusive of traditionally underrepresented or marginalized groups.
 Other discussions of multicultural education focus more on classroom climate issues and
teaching styles, examining how some practices privilege particular groups over others.
 Broader considerations of multiculturalism include examining institutional and systemic
practices such as tracking, standardized testing, or funding discrepancies.
 Even broader considerations examine the education system in the context of a greater societal context. These considerations claim that solutions must be constructed by more closely
exploring and criticizing the oppressive foundations of society and how some educational systems serve to maintain the status quo. These foundations include white supremacy, capitalism,
and global socioeconomic exploitation. (Gorski & Covert, 1996; 2000)
84. This instructor believes that all four of these levels of discussion are needed to transform our
places to have greater ecological and cultural sustainability, an interdependent variable to creating environments where there is mutual understanding, acceptance, and respect.
85. The study of this interdependence can be found in the domains of social justice, ecological
economics, and education for sustainability, among others. These domains are interdisciplinary
and multi-disciplinary efforts to coordinate and create the knowledge, skills, and groundrules
needed for this transformation.
86. Educational systems are responsible for transferring what the power structures governing
those systems decide is worth knowing. This is a critical question: Who decides what is worth
knowing? This question is challenging the foundations of American education at all levels.
87. In many educational systems, in the United States and other places, and as cultural diversity
increases, the decisions about what is worth knowing become more complex.
88. Change always involves power (review items 48-53 above). Understanding the dynamics of
power constructs, the kinds of power constructs that are functioning in a system, and the impact
of those constructs on self, other, community and place is a life-long learning process.
89. Education (in the broadest sense of the word) can be an agent of change for creating places
where all people can function with mutual understanding, acceptance and respect.
90. An environment where mutual understanding, acceptance and respect are the foundation of
the groundrules supports freedom from fear. (Review items 13-15 above).
91. In this course, the following assumptions (following Banks, 1988, p. 43, as cited in Gorski &
Covert, 1996; 2000) about multicultural education guide the construction of learning opportunities. [The bracketed sections are added by the instructor.] "Every [student] comes to school with
an ethnic [and cultural] identity whether these identifications are conscious or unconscious.
[Every student comes from some place; that place provided an ecological and cultural/social
landscape from which the lived experience of the student and his/her elders constructed meaning: a sense of place, self, other, and community.] This [ethnic and/or cultural] identification
must be recognized and respected by the teachers [in that schooling system as well as the administration and the others in the child's community]. It must be the basis for the learning activities
in the classroom. The point here is to acknowledge differences rather than ignore them. It is
equally critical that the [student] recognize and appreciate their own ethnicity [and culture(s)]
and learn to appreciate those of the other [students] in the class. This recognition of individual
ethnic [and cultural] identities is the beginning point; it is a connector of both the teacher to the
students and the students to each other. It is the basic building block in the learning process
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which requires knowing where the [student] is relative to him/herself and the content to be addressed. This ethic [and/or cultural] identification is a continual point of focus throughout the
education process and as the basis for developing the next level of identification which is a national identification. [Every place is part of another place, a larger (usually) context.]
The national identity of the individual requires his/her understanding and commitment to the
democratic ideals such as human dignity, justice, and equality. Here the focus is on becoming
effective members of a democrat society. An individual's strong national identification is essential to his/her development of a global identity. [Identity, or understanding sense of place in this
greater context, must include the belief and knowledge of the ability to participate in the democratic process.]
As our society becomes more and more dependent on other societies [and/or as we become
more AWARE of those dependencies- particularly the ecological], it is critical that the schools
address the problems of the world as a whole [and/or more critically, connect the student's lived
experience to that greater context when and where appropriate, and in collaboration with community education toward that end]. The development of the global identification provides the
students with the opportunity to see how as a nation we fit into the world society [to understand
the dynamics of that ecology]. It allows students to better understand that the actions of a nation
must not only be viewed in terms of the implications for that nation but [in terms of] what are the
effects on the whole world [its places, people, and processes]. [Students] who have developed
both a strong ethnic/[cultural] and national identity should have the perspective to also develop a
global identification which should in turn make them better citizens of the world community."
92. This kind of education can be described as place-based. This course is designed to provide
you, the student/co-learner, with the opportunity to experience place-based education.
93. The course construction, including the place-based, experiential approach is designed to provide an environment where you can first experience, second learn about, and third teach others
about this approach to understanding education as an agent of change.
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The Ecology of the Education for
Sustainability Paradigm
Jan Woodhouse

In case study research, theory development can take place prior to data collection.1 Consistent
with Yin’s model of case study research design, the author constructed a theoretical framework
following Phase One of the research protocol. The theoretical framework is a blueprint for the
study that requires theoretical propositions or a hypothetical story about why certain acts, events,
structure, and thoughts occur. This blueprint, along with other research design components, provides guidance in determining what data to collect and what strategies to use for analyzing the
data. The theoretical framework is then used to analyze the data collected during the research
process and as a “framework” for building theory.2 Subsequently, the research results either confirm or dispute the theoretical framework. This particular theoretical framework serves as a
blueprint for the theory development that is presented in the conclusions of this dissertation.
Theory development allows for analytic generalization. Analytic generalization is possible
when “a previously developed theory is used as a template with which to compare the empirical
results of the case study. If two or more cases are shown to support the same theory, replication
may be claimed.”3 This chapter describes a theoretical framework for the ecology of an education for sustainability paradigm. The theoretical framework is outlined here and developed more
fully in this paper’s conclusions.
The Ecology of the Education for Sustainability Paradigm
The theoretical framework (see the Appendix) constructed to facilitate the movement of this
research shows the ecology (metaphorically) of an education for sustainability paradigm. The
word ecology is used here to mean the interrelatedness and interdependency of variables within
the elements of an education for sustainability paradigm. This chapter discusses each element
and its relationship to the other elements in the framework or system. Ultimately, this framework
is intended to propose a new model for understanding the relationships among these elements
and to promote reflection upon and further analysis of dominant assumptions about the location,
process, and content of adult education as an agent of change in local initiatives for ecological
and cultural sustainability.
The Vision: Ecological and Cultural Sustainability
The vision guiding this work is of a world where ecological and cultural sustainability is the
dominant paradigm. Efforts to that end are currently being manifested in the policy and practice
of governments, civil society, and the private sector at the global, national, regional, and local
levels. Many of these manifestations are at the local level—local initiatives for ecological and
cultural sustainability. These initiatives are pervasive, but not always obvious. The author comThresholds
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pares the pervasiveness of these local initiatives to what she terms “the lichens phenomenon.”
The Lichens phenomenon Lichens (pronounced like-uns) are small, seemingly simple organisms
that live all over the earth. Despite initial appearances, the lichen is actually quite complex: two
organisms, a fungus and an alga, in a symbiotic relationship. Symbiosis is any intimate relationship or association between members of two or more different species; it is the result of interdependent evolution.4 This symbiotic relationship means that lichens have the attributes of both the
fungus and the alga that enable them to survive under conditions that neither organism could survive in alone. This symbiosis creates a sort of miniecosystem.5 The alga and the fungus are interactive and interdependent: What happens to one affects the other.
Lichens represent the biodiversity found in the earth’s biosphere, and estimates are that there
are 13,500 to 30,000 kinds of them. They are pervasive, found in the arctic tundra as well as the
rainforests of Brazil in South America. They are found on tombstones in cemeteries and on natural surfaces where human impact has been nonexistent. The only major habitat they are absent
from, as far as we know, is the deep sea.6
Despite their pervasiveness, lichens often go unnoticed by the uninformed eye. Inconsequential as lichens seem, they play a significant role in the ecology and sustainability of a place and
ultimately of the planet. For example, after a fire has swept across a landscape, the area appears
barren and without life. The trained eye, however, will recognize lichen colonies emerging as
some of the first life forms in places where little else (plant or animal) can survive. As they establish themselves, they change the conditions of the place they inhabit. They interact with the
air and the substrate (soil or rock or whatever surface they live upon), and that interaction changes the capacity of that place to support other life forms. For example, their presence enables a
place to retain more moisture and other nutrients. As they interact chemically with the substrate,
that place becomes more fertile to support mosses, grasses, and other plant and animal life. In
other words, they can help make it possible for increased biodiversity, viability, and stability of
life in that place.
Local initiatives for ecological and cultural sustainability can be compared to lichens. Lichens exist in communities or colonies. Local initiatives exist in communities, too. Each community has an ecology and culture. The ecology and culture coevolve and are in a symbiotic relationship. These community-based initiatives are going on all over the planet. However, most of
these initiatives are not visible to the uninformed eye. They are pervasive, but receive little acknowledgment, despite the fact that they are functioning in many forms and changing the conditions of the places where that initiative is rooted. As an initiative takes root in a place, it changes
the viability of that place, contributing to the ecological and cultural sustainability of that community—that place. The symbiotic relationship between ecology and culture strengthens the effectiveness of the local efforts. To learn to recognize that is important. There are lessons to be
learned from the stories about how this work is initiated, constructed, and sustained. These lessons provide information and inspiration at a time of so many wars and rumors of wars—when
the dominant media message is more about the consumptive and destructive forces on the planet
than those that are life sustaining.
The Sense of Place, Self, Other, and Community Dynamic
The work of community-based initiatives is multilayered. The obvious work addresses specific local problems or issues (e.g., brownfields redevelopment, water quality, land use). In the process of that work, the community establishes or reestablishes (restores, redefines, reconstructs) a
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“sense of place.” A sense of place is an understanding of one’s connectedness to the place that
s/he inhabits. It is a complex dynamic that is interdependent and interactive with the sense of
self, sense of other, and sense of community. This dynamic suggests that without a healthy, adequate sense of place, it is difficult—not impossible, but very difficult—to have a healthy, adequate sense of self. Without a healthy, adequate sense of self, it is difficult—not impossible, but
very difficult—to have a healthy, adequate sense of other (to be in relationship). Without a
healthy, adequate sense of other, it is probably impossible to establish community. Without
community, there is no system or structure for taking care of (sustaining) place. The author proposes this relational model as a way to begin to understand the dynamic (or symbiosis) of ecological and cultural sustainability. She realizes the interaction between place, self, other, and community is not a linear, or even a curved, line. It is a dynamic that is both interdependent and interactive. The main point is, however, that the work and learning carried out through the local
initiative changes the community’s sense of place and therefore energizes this place-self-othercommunity dynamic.
Powershift
When people take action in local environmental initiatives, they are exercising power. Power,
in the general sense of the word, is the ability to make things happen. Sometimes that local action
represents a powershift, a term coined by Toffler.7 He describes a powershift in civilization over
time from paradigms that used violence to those that used wealth, and more recently, that used
knowledge as the sources of power or the means to making things happen. In some systems (and
sustainability initiatives), a combination of these types of power are evident.
The author proposes that in community-based initiatives, there has been a shift in the location
and execution of power as well as the type of power each one involves. Despite the prevailing
arguments in some discourses that globalization is intensifying a top-down power structure, there
are pervasive local initiatives that are reclaiming power in and over place, and some efforts are
stimulated to take back power to achieve sustainability of place versus the forces of globalization.
This theoretical framework proposes, for example, that local initiatives facilitate a powershift
from global to/and local and local to global—meaning the shift is both from global to local and
simultaneously to global and local. For example, as discussed in the literature review, the women
homemakers in the United States and Taiwan who were concerned about the health and safety of
their community organized locally to take back control of place.8 However, ultimately, this
movement became a model for global efforts. Thereafter, for the most part, control was local, but
the movement caused a powershift from local to global, and power was being executed by both
local and global forces. In this case, it is not either/or; it is both. In other initiatives, particularly
Local Agenda 21 environmental initiatives, local control is driving local action in co-operation
with national and global structures.
This theoretical framework suggests a new paradigm that represents varied power relationships: global to/and local, economic to/and ecological, top-down to/and bottom-up. The author
proposes that participation in local actions that establish or are based on different power relationships requires new knowledge, skills, and values—or shifts in what is considered worthy of
knowing, doing, and valuing.
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Education as an Agent of Change
Participation in local initiatives may require new knowledge, new skills, and changes in values or attitudes. Education, in all its forms (education, training, and public awareness—both formal and nonformal), is part of this powershifting and transformative process. Essentially, in order
for education to be an agent of change toward ecological and cultural sustainability, it must have
three dimensions. First, its content and process must help the learner to possess or repossess the
knowledge of how humans and other living beings interrelate within the biosphere. We shall
call this knowledge ecological and cultural literacy, or systems literacy. The term possess means
the learner acquires or creates new knowledge, and the term repossess means the learner
acknowledges indigenous or endogenous knowledge that has been marginalized, ignored, or
abandoned. Second, the content and process must help the learner to understand the symbiotic
relationship between the ecology and the culture and, therefore, how the culture has evolved because of a given ecology. Third, the content and process must help the learner to understand how
to create, use, and support educative, economic, and governance systems that sustain the ecology
and culture. This is participatory process. Here, again, the author de- emphasizes the economic
paradigm as the dominant one controlling the fate of the ecology and culture. The economic is
restored to a more sustainably critical position as a means to ecological and cultural sustainability
along with education and governance.
Education for Sustainability and Place-Based Pedagogy
An educational process that helps the learner to understand the ecological and cultural dynamics of a specific place, its people, and the community those people share in that place as well
as to understand how to participate in maintaining community will be an education for sustainability imbedded in a place-based pedagogy. An education that is place-based can accommodate
the diversity that various contexts present. A place-based pedagogy allows for content and process that is explicit to the ecological and cultural dynamics of that place, the people, and the ecological and sociological processes that created and sustain that community.
A survey of the literature about place-based education reveals distinctive characteristic patterns to this still-evolving approach.
1. It emerges from the particular attributes of a place. The content is specific to the ecology,
economy, geography, sociology, politics, and other dynamics of that place. These fundamental characteristics establish the foundation of the concept. It is inherently multidisciplinary.
2. It connects place with self, other, and community. Because of the ecological lens through
which place-based curricula are envisioned, these connections are pervasive. These curricula
include multigenerational and multicultural dimensions as they interface with community resources.
3. It is inherently experiential. The process of the educational activity includes “hands-on” experience as a means to increasing understanding of the concepts to be learned. In many programs this includes a participatory action or service-learning component; in fact, some advocates insist that action must be a component if ecological and cultural sustainability are to result.
4. It is reflective of an educational philosophy that is broader than ‘learn to earn.’ Place-based
education can be a part of a program that will lead to employment or increase employment
options, but it also has direct, local application to the ability to live well in a place. In adult
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education contexts especially, this application may be for the purpose of identifying or solving community problems.9
In contradiction to some critics of place-based education who believe that the primary goal of
education should be to prepare the learner to work and function in a highly technological and
consumer-oriented society, place-based educators believe that education should prepare people to
live and work to sustain the ecological and cultural integrity of the places they inhabit. To do
this, people must have knowledge of ecological patterns, systems of causation, and the long-term
effects of human actions on those patterns.10 One of the most compelling reasons to adopt placebased education is to provide the learner with the knowledge and experiences needed to actively
participate in the democratic process required to sustain that place. This education must be available to learners in K-12 systems, higher education, and adult and community education contexts.
Summary
This theoretical framework presents a discussion of the various phenomena or variables that
contribute to the ecology of education for sustainability—a critical agent in creating a vision of a
world where ecological and cultural sustainability is the defining paradigm. This framework proposes that a place-based pedagogy will facilitate this process.
Local initiatives for ecological and cultural sustainability, like the lichens phenomenon, exist
in many forms and contexts all over the planet, from Bangkok to Boston and from British Columbia to Brazil. Adult education, in its many forms, is also pervasive; it takes place all over the
planet. The goals of education for sustainability are complementary to those of adult education;
in some cases, they are the same. For these reasons, among others that will be discussed in the
concluding chapters of this dissertation, the field of adult education is well positioned to participate in the construction of this sustainability paradigm. It might, in fact, provide leadership, functioning as an agent of change. Examining the adult education that is occurring as part of local
environmental initiatives is one step toward field-testing this theoretical framework.

NOTES
1. Robert K. Yin, Case Study Research: Design and Methods, Third Edition (Thousand Oaks,
CA: Sage, 2003), 28.
2. Ibid.; Robert K. Yin, Applications of Case Study Research, Second Edition (Thousand Oaks,
CA: Sage, 2003).
3. ----- Case Study Research, 32-33.
4. Peter H. Raven, Linda R. Berg, & George B. Johnson, Environment (Fort Worth, TX: Saunders College, 1998.
5. An ecosystem is a community of organisms and its abiotic (nonliving) environment and includes all the interactions among the organisms and between organisms and their abiotic environment. See William Purvis, Lichens (London: Smithsonian Institution Press, 2000; Raven et
al., Environment.
6. John H. Bland, Forests of Lilliput: The Realm of Mosses and Lichens (Englewood Cliffs, NJ:
Prentice Hall,1971); Purvis, Lichens.

Thresholds

Page | 33

7. Alvin Toffler, Powershift: Knowledge, Wealth and Violence at the Edge of the 21st Century
(New York: Bantam Books, 1990).
8. Robert J. Hill, “From Motherhood to Sister-Solidarity: Homemaking as a Counter Discourse
to Corporate Environmental Polluting.” Proceedings of the 1998 Adult Education Research Conference (AERC) (San Antonio: University of the Incarnate Word). Retrieved April 23, 2000 from
http://www.edst.educ.ubc.calaerc/l998/98hillrj.htm; Shu-Chuan Liao, “Taiwanese Women’s Participation in Social Movements: A Case Study of the Homemaker’s Union and Foundation
(HUF) in Taiwan.” Convergence, 36(2), 29-499; Jan L. Woodhouse, The Landless Workers Movement: Adult Education and Land Reform in Brazil (Unpublished Manuscript, 2000).
10. David W. Orr, Earth in Mind: On Education, Environment, and the Human Prospect (Washington, DC: Island Press, 1994/2004).

Page | 34

Thresholds

Appendix: The Ecology of Education for Sustainability

Thresholds

Page | 35

Contributors

Alan Clemens is Adjunct Instructor in the Department of Leadership, Educational Psychology
and Foundations in the College of Education, Northern Illinois University. Alan is a doctoral
candidate in Instructional Technology at NIU and teachers courses in the social foundations of
education.
Carol Ellerby practiced law in Oregon, Illinois for 13 years as was previously a public defender
in Seattle, Washington for 22 years. She was a long-time personal friend of Jan Woodhouse.
Clifford E. Knapp is Professor Emeritus in the Department of Teaching and Learning, in the
College of Education at Northern Illinois University. Cliff retired in 2001 after teaching at NIU
for 21 years. As a faculty member of Outdoor Teacher Education, he taught a variety of education courses, including environmental ethics, outdoor teaching methods, environmental and
place-based education theory, and Native American cultures.
Sarah Militz-Frielink is a doctoral candidate in the Curriculum Studies Ph.D. program at the
University of Illinois-Chicago. Currently, she works as a research assistant to the Dean of the
College of Education at Northern Illinois University. Sarah also teaches courses in the social
foundations of education in the Department of Leadership, Educational Psychology and Foundations in the College of Education (NIU).
Richard Orem is a Distinguished Teaching Professor Emeritus in the Department of Literacy
Education in the College of Education at Northern Illinois University. His research interests include teaching adult English learners, cross-cultural and multicultural education theory and practice, immigration, and the impact of policy on educational practice.
Gary Swick is Adjunct Instructor in the Department of Leadership, Educational Psychology and
Foundations in the College of Education at Northern Illinois University. His work focuses on
sustainable cultures and is also faculty advisor to the NIU Green Paws and CommUniversity student groups. Before coming to NIU Gary was an award-winning environmental educator/activist
at Crown High School in Carpentersville, IL.
Kelly Vaughn works with a diverse student population as the Community College Liaison at
The OPTIONS Transition to Independence Program in Carbondale, IL. OPTIONS= Optimizing
Potential Through Individualized, On-going, Nurtured Successes, a post-secondary program for
students with learning disabilities who have graduated from high school but who need varying
levels of assistance to be successful in college. Kelly coordinates every area of the students’ involvement at local colleges and believes that all of her students have unlimited possibility
through hard work and dedication.

Page | 36

Thresholds

