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Mapping Possibilities:

Creative Educational Responses to the Time-Space Disruptions

of Climate, COVID, and Inequality

Thresholds in Education (originally Thresholds in Secondary Education) was first published in

1975 by faculty members at Northern Illinois University in DeKalb. Their intention was to

“explore fresh ideas and viewpoints that may become the pathways to the future,” and for 35

years this venerable journal published four thematic issues a year. In those 35 years, articles by

well-known educators and non-educators including Theodore Brameld, Benjamin Spock (yes,

Dr. Spock), Linda O’Neil, Bill Ayers, William Schubert, Jan Woodhouse, Deron Boyles, Ming

Fang He (to name just a few) appeared in the pages of Thresholds doing exactly that: exploring

fresh ideas and viewpoints. However, in the face of rising publication costs and the growing

contemporary online publication milieu, the last print version of Thresholds was published in

2010. Fast forward to 2014. In discussions between the Thresholds Foundation executive board

and representatives of the Academy for Educational Studies, a plan was hatched: re-launch

Thresholds in Education as an open access online journal and house it at the Academy for

Educational Studies website. We hope you will visit the Thresholds archive at the Academy for

Educational Studies web site; suggest future theme issues and guest editors; and, in short, join us

in bringing back into existence an important venue for sharing educational ideas.
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Overview

This special issue seeks to initiate a dialogic process for mapping the creative possibilities

residing within the disruptions caused by the triple pandemic of climate crisis, COVID-19 and

cratering inequality.

Under these triple threats educational practices globally are facing unprecedented

pressures. The scale of possibilities—both creative and destructive—that we face as educators is

vast, probably bigger than any of us (certainly any of us individually) can envisage. In order to

capture the depth of the disruption and to generate the greatest possible opening for diverse

voices and visions of positive transformation, we have decided to frame this exercise in the most

basic parameters we know: time and space. In education, this is the spatiotemporal discipline of

assembling larger numbers of teachers and learners in the same space at the same time, an

ordering that has been central to the educational practices of recent centuries.

Even as vaccines are developed and become available, the experience of the pandemic

will engrain certain responses, spatiotemporal responses in particular, deeply into our physical

and social infrastructure. At the least, preparation for the next such event will become a

permanent feature of our societies.

The COVID-19 pandemic has been positioned as a preview or rehearsal for climate

change—a crisis whose impacts will unfold over decades, for which there is no “vaccine” or

single-source cure, and which could produce spatiotemporal disruptions in the form of human

migrations on an unprecedented scale.

Finally, the specter of inequality hangs over these crises—unequal impacts, unequal

access to spaces, to resources, and to time on a scale that threatens to undermine essential social
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cohesion. But even this most dire of negative possibilities contains within it creative

opportunities if we remember that inequality is adjacent to and can transform into the kind of

differentiation that treasures individual and collective distinctness in terms of needs, aspirations.

and capacities.

In techno-utopian discourse “disruption” is often shorthand for the destruction of existing

systems with little thought for what might supplant them beyond faith in market-driven

technological development. This mapping effort is an attempt to redefine disruption as an

opening for creative reconstruction grounded in a reflective engagement with history and

experience. It makes no attempt at being comprehensive. Rather, it seeks to place points on a

map in the form of questions that will be engaged by contributors representing a diverse range of

perspectives, interests and commitments.

This special issue places a greater overall stress on positive possibilities. This focus is

deliberate and strategic. When systems undergo major change, it is natural to focus on what is

lost or threatened with loss. What has been but no longer is naturally attracts greater attention

than what isn’t now but may be in the future. Negative possibilities are often realized through

inertia, and the inertial drag toward a dystopic educational future is all too clear and present.

Realizing positive possibilities requires a greater input of attention, thinking and effort. By

bringing diverse voices and perspectives, broad visions and granular experience into

conversation about these ongoing time-space disruptions, we hope to contribute to the

identification and realization of the positive futures available within the present crises. In this

spirit, we are particularly interested in contributions from emerging scholars, educational

practitioners, artists, writers, philosophers, and culture workers.
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Possible areas of investigation/analysis for manuscripts include the following:

● What is the new space of the school? Who is there? When are they there? Who owns and

controls this space and how is ownership/membership expressed?

● “Socialization” is cited as an outcome of the existing spatiotemporal disciplines of education.

How should this be parsed, interrogated and reformulated in the face of disruption?

● How has the discourse of “learning loss” been creatively reimagined?

● What kind of environment nurtures human development and promotes learning (negotiation of

meaning, co-construction of knowledge and new applications)? How is this created in physical,

virtual and hybrid spaces? How do diverse sociocultural contexts invite (or even necessitate) a

variety of approaches to nurturing, development and learning?

● In some cases, remote schooling has been experienced as a space for non-age-segregated

learning. What has that been like and what lessons can be drawn from this makeshift response?

What aspects of it could be implemented with intention?

● The regularity and predictability of schools and their schedules has been woven into people’s

lives in terms of work, childcare and numerous other aspects. How can these goods be protected

and maintained? Where does the responsibility for maintaining and expanding them reside?

● How do we fulfill human needs of belonging, connection and purpose? How has the pandemic

reshaped the roles, responsibilities and intersections of student, family, school, and community?

● What are the emerging dimensions of safety in this new space—physical, emotional, personal

(identity-related) and cyber?
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This list of questions is not exhaustive, and we will review all proposals that address the topic in

a substantive manner and aim to identify opportunities amid present circumstances.

Author Guidelines/Manuscript Formatting

● Manuscripts should be between 6,000-8,000 words, including abstract, list of keywords,

appendices, footnotes and references, and reserves the right to return any manuscript that

exceeds that length (APA style).

● All text must be double-spaced; Times New Roman font with 12-point type required; 1-inch

margins on all sides.

● Authors should refer to APA for general questions of style, grammar, punctuation, and form,

and for footnotes of theoretical, descriptive, or essay-like material.

● The journal defers to author preference in decisions about the naming and capitalization of

racial, ethnic, and cultural groups. Manuscripts should be internally consistent in this regard.

Timeline

Please submit an abstract of between 500 - 1,000 words, with separate references, by June 15.

These will be reviewed and responded to by July 15. Draft text for blind peer review due

September 15 with final revisions due January 15, 2022.
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